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ABSTRACT
This study had as its purpose: (1) to determine the
relationship between certain teacher factors and the recre­
ational reading practices of students# and (2) to determine 
the relationship between certain personal factors of stu­
dents and their recreational reading habits. The teacher 
factors studied were restricted to: (A) teacher attitude
toward recreational reading, (B) preparation for teaching 
children's literature, (C) years of experience, and (D) 
promotional practices used to encourage recreational reading 
by pupils. The personal factors of students studied were 
restricted to: (A) their attitude toward recreational
reading, (B) reading comprehension level, (C) sex, and (D) 
home encouragement for recreational reading.
The study was limited to the sixth grade classes of 
twelve elementary schools selected by a stratified-random 
sampling procedure from the elementary schools of the East 
Baton Rouge Parish public school system. Thirty-two teach­
ers and eight hundred sixty-eight pupils were involved in 
the study.
The pupils kept a record of their recreational 
reading during the fall semester of the 1970-1971 school 
year. These records were collected at the end of the semes­
ter. Further information was gathered by attitude scales
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and questionnaires completed by teachers and pupils at the 
time the records were collected. Teachers supplied a 
reading comprehension level for each pupil taken from the 
SRA Achievement Test administered at the beginning of the 
semester.
Information related to the teacher and pupil factors 
under consideration was compiled from the attitude scales 
and questionnaires. These data were treated statistically 
with the number of books read as the independent variable.
The following conclusions were reached:
1. There was a significant relationship between 
the pupil's score on the reading attitude scale and the 
number of books read by the pupil.
2. There was a significant relationship between the 
pupil's reading comprehension level and the number of 
books read.
3. There was a significant difference between the 
mean number of books read by girls as compared to the 
mean number read by boys.
4. There was a significant relationship between 
home encouragement and the number of books read by pupils
5. There was no significant difference in the mean 
number of books read by pupils when compared on the 
basis of the teachers' years of experience, amount of 
education, and preparation for teaching children's lit­
erature .
6. There was no significant relationship between 
the teacher's score on the attitude scale and the mean 
number of books read by his pupils.
7. There was a significant relationship between 
the teacher's score on the promotional practice check­
list and the mean number of books read by his pupils.
Chapter 1
INTRODUCTION
The purpose of Chapter 1 was to explore briefly the 
reading program at the elementary level* to state the 
problem which formed the central purpose of the study, to 
discuss the importance of the study, and to present the 
general organization of the study.
BACKGROUND
It has been established by writers and teachers in 
the area of reading that a balanced reading program gives 
attention to developmental, functional, and recreational 
reading. The objectives for each of these phases have been 
identified. For the recreational reading program the ulti­
mate goal is to develop students who read willingly and who 
use reading as a part of their lives. Nila B. Smith (1960) 
has pointed out that a reader learns to read much like a 
swimmer learns to swim and that is through actual practice 
of the skills involved.
Robert A. McCracken (1969) has stated that we have 
made complex the teaching of a complex skill so that our 
students are over-taught and under-practiced. "They are 
literate, but they don't read" (1969: 446).
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This statement by McCracken was a serious indictment 
of teachers. It inferred that teachers as a whole have 
overemphasized the reading skills while neglecting recre­
ational reading altogether. This could have been an over­
reaction to critics like Rudolph Fleish of Why Johnny Can11 
Read fame. Without contesting the importance of develop­
mental reading skills, attention must be focused upon the 
objectives of the affective domain if our instructional 
program is to result in students who love reading and who 
will carry this love into adulthood.
STATEMENT OF THE PROBLEM
The situation in reading instruction as described 
above raised the following important questions: What were
the relationships between certain teacher factors and the 
recreational reading practices of students? What were the 
relationships between certain personal factors of students 
and their recreational reading habits?
DELIMITATION OF THE PROBLEM
The teacher factors studied were restricted to:
(A) teacher attitude toward recreational reading, (B) prepa­
ration for teaching children's literature, (C) years of 
experience, and (D) promotional practices used to encourage 
recreational reading by pupils. The personal factors of 
students studied were restricted to: (A) their attitude
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toward recreational reading* (B) reading comprehension 
level* (C) sex, and (D) home encouragement of recreational 
reading.
The sample consisted of thirty-two sixth grade 
teachers and their students in certain selected schools in 
the East Baton Rouge Public School System during the fall 
semester of the 1970-1971 school year. Because of the 
nature of,the study, only those students enrolled for the 
entire semester were included.
IMPORTANCE OF THE STUDY
Huus (1962) reported a dearth of objective research 
about developing taste in recreational reading in the 
elementary grades. After making a survey of research, she 
concluded that there had been considerable interest in the 
topic in the twenties and early thirties but only a few 
studies since that time (1962: 780).
Among the many questions identified by an Educa­
tional Resources Information Center publication as needing 
further study were: (1) How does the teacher influence
children's choices? and (2) Can certain teaching approaches 
be shown to influence children's choices of books as well 
as to influence their attitudes toward reading? (1969; 46). 
An awareness of these needs suggested the problem for this 
study.
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The study of the teacher’s effect upon the recre­
ational reading habits of children should be of value in 
certain courses that are a part of the pre-service and in- 
service education of teachers- Furthermore, this study may 
hold implications for staff assignment, as it identified 
those factors which make the teacher the key person in the 
recreational reading program.
This study was also concerned with the identifica­
tion of the number of and types of activities used by the 
teacher to promote recreational reading. Identification of 
effective procedures should be an important contribution.
Teachers have long felt that the reading comprehen­
sion level, home encouragement, sex, and attitude influence 
the amount of recreational reading done by students. This 
study explored the relationships of these factors and the 
number of books read by students.
DEFINITIONS OF TERMS USED
Recreationa1 Reading. This term referred to the 
reading of leisure or pleasure type books. These books may 
have been selected from school libraries, bookmobiles, and 
book stores. Paperback editions were included in this 
category. However, it did not include reference or study 
type materials, nor did it include the reading of comics, 
newspapers, or magazines.
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Attitude. Thurstone defined an attitude as "the 
affect for or against a psychological object" (1965: 297). 
Attitudes were considered favorable when they were in basic 
agreement with those expressed by authorities in the field 
of children's literature. Unfavorable attitudes were those 
which seemed to be in disagreement with the leading writers 
in the area of children's literature.
"Me" Attitude Score. The first reaction to each
item on the attitude scale was in terms of how the person
felt about the statement.
"T_" Attitude Score. A second response on the scale 
called for the subject to indicate how he thought his 
teacher or authorities would want him to feel.
ORGANIZATION OF THE STUDY
Chapter 1 was designed to give a general background
for the problem under investigation. It includes a state­
ment of the problem, identification of factors to be studied, 
and some delimitations.
Chapter 2 presents a summary of previous studies.
The review is divided into two major sections: (1) those
studies related to the teacher factors under consideration 
and, (2) those studies related to pupil factors included in 
this study. Studies concerning the various factors are pre­
sented in chronological order.
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Chapter 3 deals with the general plan and design of 
the study. It is divided according to the setting and 
population of the study, the collection of data, and the 
treatment of the data.
In Chapter 4 the data compiled in this study are 
presented and analyzed. The first section of this chapter 
presents those pupil factors considered in the problem.
The second section concerns those teacher factors under con­
sideration .
Chapter 5 is a summary of the study.
Chapter 2
REVIEW OP RELATED LITERATURE
Numerous studies concerning the development of 
appreciation and tastes for good literature were conducted 
between 1920 and 1940. These studies were due primarily to 
the fact that appreciation had been identified as a major 
objective in reading instruction. The physiology, psychol­
ogy, and sociology of reading were just emerging.
Studies attempting to identify the reading interests 
of children continued from 1930 through 1940. With the 
widespread appeal of radio, researchers turned their atten­
tion to this mode of communication. They attempted to 
identify such things as amount of time spent listening to 
radio programs, as well as radio's effects upon school work 
and leisure reading.
These same factors were given consideration after 
1950 as television replaced radio. It was established 
during this time that television was largely responsible 
for a decrease in recreational reading. The reading of 
comics, newspapers, and magazines by school-age children 
also received minor attention.
Studies of children's recreational reading during 
the last decade have been few. Host of these have been
7
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concerned with the development of values through literature, 
content analysis of children's books, and the use of liter­
ature as therapy.
The literature most pertinent to this study has 
been divided into: (1) those studies related to the pupil
factors under consideration, and (2) those related to the 
teacher factors under consideration. Some studies gave at­
tention to several factors. An attempt was made to present 
the findings under the factor which seemed to receive the 
most attention. Studies cited under each factor are 
presented in the chronological sequence in which they were 
made.
PUPIL FACTORS
Sex Differences in Recreational Reading
Lehman and Witty (1928) made a study of the reading 
interests of children and young people to determine influ­
ence of sex on "reading books just for fun" (1928: 16). Over 
five thousand children in this study were asked to check from 
a comprehensive list of two hundred play activities those 
activities in which they had voluntarily engaged during the 
preceding week. Their sample included students attending 
rural schools as well as city schools. In order to discover 
racial differences the list was checked in certain Negro 
schools and in schools attended by white children only.
The researchers found that girls more frequently
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selected "reading books" as one of their favorite activities 
and that a greater number of girls judged this activity to 
consume more time than any other activity. The sex differ­
ences were clearly marked. Lehman and Witty concluded that 
the problem of the modern school was to teach children to 
want to read rather than merely to impart reading ability 
(1928: 56).
The fact that girls did a larger amount of recre­
ational reading than did boys was supported by another study 
reported the same year by Thomas Lancaster (1928)- He used 
a questionnaire ballot to study the voluntary reading of 
pupils in grades four through eight in Bloomington, Decatur, 
and Normal, Illinois. The one thousand three hundred 
twenty-three children in the study reported reading one 
thousand four hundred fifty-four different books. The main 
focus of this study was upon the type of books selected by 
children, as well as their reasons for selecting a particu­
lar book. The author called attention to the fact that 
there existed a need for further investigations of chil­
dren's reading to the extent that teachers and parents would 
be able to improve the quality and quantity of children's 
reading.
Campbell (1929) did a statistical study of library 
service to children through a record of their reading. The 
public library in the village of Larchmont, New York was 
chosen for the study because it had just opened and included
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a large well-equipped children's wing. The factors con­
sidered in this study included the age of the borrowers# 
the individual reading records, the relation between 
intelligence rating and reading, the books frequently chosen 
and those never read, and finally, the type of books read.
The ages of the seven hundred fifty-three juvenile 
readers ranged from four to seventeen years. Children of 
eleven years of age led in registration.
It was possible to secure the intelligence ratings 
of five hundred sixteen children who were attending the 
public schools. The author pointed out that, although no 
definite conclusions could be made from a single investiga­
tion, the evidence in this study indicated that a large 
number of the juvenile borrowers of the library were the 
most intelligent children in the community. When a compari­
son of reading by sex was made it was found that the girls 
excelled also in the amount of reading that was done.
Florence Cleary (1935) found little difference 
between the amount of reading done by boys and girls in her 
study conducted at the junior high school level in the 
Hutchins Intermediate School in Detroit. Pupils in this 
study were asked to keep a record of their recreational 
reading for one semester. Their records included authors, 
titles, dates begun and finished, and a rating of the book.
Although Cleary found no differences in amount of 
reading according to sex, her findings were in agreement
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with those studies which indicated that children's recre­
ational reading seemed to peak at about the seventh grade.
In the seventh grade the average number of books per child 
was fifteen; the eighth grade, fourteen; the ninth grade, 
eight. According to the data, she concluded that the 
longer a child goes to school the less he reads of a recre­
ational nature.
Seegers (1936) analyzed the "undirected, uncon­
trolled" reading of books outside school hours by nine 
hundred twenty-four elementary pupils. While his analysis 
was mainly concerned with children's literary taste, his 
data did support the findings of earlier studies. According 
to Seegers, " . . .  girls read more than boys and those of 
higher intelligence read more than those who ranked low on 
intelligence tests" (1936: 254).
Lazar (1937) made an intensive study of the reading 
interests, activities, and opportunities of over two 
thousand dull, average, and bright children who were ten to 
twelve years old. The data showed that dull pupils pre­
ferred subjects not involving much reading; a larger 
proportion of the girls at each intelligence level owned 
library cards than did boys of corresponding levels; girls 
at each level read more books than did boys of corresponding 




Although several studies were found which gave 
consideration to the correlation between intelligence and 
amount of reading, only four made any reference to reading 
comprehension level and children's recreational reading.
The first of these was a study of reading of sixth 
graders by Lana Lipscomb {1931) of State Teachers College 
in Shippensburg, Pennsylvania. She attempted to answer the 
following questions:
1. Do children read books according to their read­
ing ability, chronological age, or intelligence 
quotient; or do all these factors enter in?
2. Which of these is the most important factor to 
be considered when selecting books for children? 
(1931: 60)
The study involved a class of sixth grade pupils of 
high reading ability. The children came from homes where 
reading was encouraged.
These students were administered the Stanford Silent 
Reading Test, the Haggerty Reading Test, Gray's Oral Reading 
Test, and the National Intelligence Test.
In order that an accurate check might be made on the 
students' reading, the class was organized into a book club 
which met once a week to discuss the books. Another tech­
nique for checking the books read was by means of a record 
book. This was a composite class record with space for each 
child to write some comment about the books he read. In 
many cases only a statement of like or dislike was made.
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Lipscomb admitted that nothing definite had been 
proved by this investigation because of the small group 
with which it was tried. However, some tentative conclu­
sions were drawn. She found a higher correlation between 
the number of books read and reading ability than she did 
between number of books read and intelligence quotient.
She concluded, "Of the two factors, reading ability, and 
IQ, it appears that the former is the more important as a 
conditioning factor of the number of books read" (1931: 63).
Lewerenz (1931) gave consideration to fourteen fac­
tors as he made a study of the type of child who withdrew 
books from the branches of the Los Angeles Public Library. 
Among these factors was reading comprehension level. His 
sample consisted of the first twenty-five children who 
checked out books on a given date in the spring of 1930.
All pertinent information was secured from the counselor in 
the elementary school attended by the child.
The data were analyzed and it was concluded that 
library patrons were accelerated chronologically, were 
superior mentally, and were above norm in all their academic 
subjects except reasoning in arithmetic.
In a study of seventh and eighth grade pupils, Davis 
(1940) found that the honor roll pupils were better and more 
varied readers than were other groups of pupils. Honor roll 
pupils tended to make more advanced judgments in the selec­
tion of favorite books. One explanation lay in the fact
14
that the more capable students were better supplied with 
reading materials than many of the other pupils.
Home Encouragement
Summing up research findings in regard to the in­
fluence of home environment upon the child's progress in 
reading, Arthur Gates (1966) said:
Searching studies of reading retardation and reading 
disability supply substantial evidence that, generally 
speaking, children coming from homes and neighborhoods 
in which reading activities are engaged in and are re­
spected and rewarded tend to become successful readers, 
but children coming from homes and neighborhoods in 
which reading plays little or no role and is not well 
understood or approved tend to become retarded readers 
(1966: 84).
Not only does the home environment affect achieve­
ment in reading, but it has a great deal to do with the 
quality and quantity of recreational reading. One of the 
earliest studies to bear this out was made in 1924 by James 
Vaughn (1924). He made a questionnaire study in Michigan 
to determine the opportunities for reading provided in four 
hundred forty-eight rural homes. The pupils reported the 
number of books in their home libraries which they had read 
or would read. The average number was 1.8. The largest 
number was eight. In one hundred sixty-two homes, or 
thirty-three percent of the total, no books were reported. 
Vaughn concluded s
The smaller number of books in the homes indicates 
that the parents do little or no book reading. If the 
child is to read books, it is apparent that he must se­
cure his books from sources outside of the home (1924: 
35) .
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Vaughn also determined the number of books read 
independently during a school year by the children in grades 
three through eight in forty rural schools- The maximum 
numbers of books read by any pupil was seven; only ten 
pupils read more than four; fifteen percent of the pupils 
read no books; twenty-eight percent read no books or only 
one. The average number of books read per grade was as 
follows: third, 1.3; fourth, 2.0; fifth, 2.5; sixth, 2.8;
seventh, 2.9; eighth, 3.2. The small amount of reading was 
partly explained in the following terms:
The number of books in the home libraries probably 
indicate that the parents do not read books. Conse­
quently the child receives from his parent very little 
stimulation to read. The large number of books in the 
school libraries and the small amount of reading done 
by the children suggest that the pupils are not stimu­
lated to read by the teacher (1924: 38).
In a study among 2,599 junior and senior high pupils 
of Franklin County, Ohio, Weiser and Ashbough (1924) found 
the number of books in the home libraries of pupils in vil­
lage schools averaged 232; of pupils in centralized schools, 
143; and of pupils in rural schools, 80. These figures were 
much higher than those reported in other studies made during 
this same time period. Approximately thirty percent of the 
homes furnished the boys and girls with reference books, 
such as The Book of Knowledge and World Book. Ninety-nine 
percent of the pupils reported that there was at least one 
copy of the Bible in the home. Children and parents read 
practically the same magazines, usually popular magazines.
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Very few pupils read magazines of the general informative 
type-
in a study carried on by Beggs (1928) among pupils 
in the seventh, eighth, and ninth grades it was found that 
seventy-five percent of the pupils who read more than a 
book a week during six months came from homes with libraries 
of more than one hundred books. Beggs concluded that the 
attitude toward reading that prevailed in the home influ­
enced the reading activities of children. She recommended, 
"If the home fails to provide a stimulating environment, 
the school should make special effort to interest the child 
in reading" (1928: 18).
In a study involving a selected population of 868 
students representing the upper and lower five percent of 
classroom readers of normal intelligence, Sheldon and 
Carrillo (1952) found several factors related to the child's 
home background seemed to have a definite influence upon 
the child's reading ability. These were size of family, 
position in the family, number of books in the home, and the 
educational level of the parents.
Cappa and Schubert (1962) found evidence from a ques 
tionnaire study of the home reading environment of 83 gifted 
intermediate grade children that their parents assumed con­
siderable responsibility for extending the reading skills of 
their children. Evidence for this was found in the purchase 
of books and magazine subscriptions, provision for a time
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and place for free reading in the home, and general en­
couragement of the quality and quantity of home reading.
Napoli (1968) questioned twenty above-average and 
twenty below-average readers in the eighth grade about con­
ditions in the home which fostered reading. He looked at 
such factors as the number of references in the home, 
reading in the home, home study conditions, library use, 
and selection of reading matter. He concluded:
The number of books in the home might not always 
determine a good or poor reader, but in this survey, 
the honors students or the good readers generally had 
more books and reading matter at home and more emphasis 
was placed on education in the home. All the results 
seem to point out that the home environment greatly 
influences the child's reading habits and ability 
(1968: 557).
Citing the fact that more is known about the charac­
teristics of children's books than about children's motiva­
tion for reading, Hansen (1969) investigated the relationship 
between the home literary environment and reading attitude 
among forty-eight fourth grade pupils in a mid-Wisconsin 
community. Three hypotheses were proposed: (a) "the re­
lationship between a measure of the home literary 
environment and the child's reading attitude will be greater 
than the relationship between socio-economic status of the 
parents and the child's reading attitude"? (b) "the relation­
ship between the home literary environment and reading 
attitude will be greater than the relationship between test 
IQ and reading attitudes"; and (c) "the relationship between 
. . . the home environment and reading test achievement will
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be greater than the relationship between socio-economic 
status of the parents and reading test achievement" (1969: 
17). Other questions had to do with the numbers of books 
read, sex of the child, family size, and the original 
position of the child in the family. A questionnaire was 
constructed to measure four areas of the home literary 
environment: availability of reading materials, amount of
reading done with the child, reading guidance and encourage­
ment, and parental model for reading. The construction and 
validation of an attitude scale was also a part of the study.
The attitude scale was administered to all fourth 
grade pupils in a community representing a broad socio­
economic and occupational spectrum. From these students, 
a sample of twelve boys and twelve girls scoring highest on 
the scale and twelve boys and twelve girls scoring lowest 
was selected. Other data relevant to the study were secured 
by means of interview, the use of home and occupational 
rating scales, and school and library records.
The results of the study showed that, in the re­
searcher's words, "home literary environment revealed the 
only significant contribution to independent reading"
(1969: 22). No such significant relationship was found for 
either the father's occupation and level of education or 
the child's test IQ. None of the independent variables 
explained the variance in the number of books read, but 
girls did show a "higher" reading attitude than boys and
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likewise read more books. The author concluded that there 
is need for other direct measures to study environmental 
effects more precisely than social class characteristics 
often permit? further, that this study reemphasizes the im­
portance of the model for reading set by parents in shaping 
the attitudes of children toward reading.
Pupil Attitude
School records, reading autobiographies, observa­
tions of children in their English classes and in the school 
library, and questionnaires about reading interests were 
collected and analyzed by Wollner (1937) in a study of the 
recreational reading of eighth grade students. These 
students possessed high ability and came from an upper class 
neighborhood. Reading was high among the fifteen leisure­
time activities the students were asked to rank in terms of 
their preferences. An average of 6.9 hours each week was 
reported for recreational reading. Wollner concluded that 
children with good experiences in early reading had favor­
able attitudes toward reading and did much reading. From 
reading the autobiographies and from individual interviews, 
she further concluded that children considered reading an 
important and desirable activity.
Bessie Lacy (1949), Principal of Petworth Elementary 
School in Washington, D.C., reported the results of an 
experimental study carried on in her school to improve the 
students' attitudes toward reading. This experiment was
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conducted as a supplementary part of the normal developmen­
tal reading program and permitted children to select books 
according to their own interest. It consisted of students 
keeping a record of their own leisure reading and meeting 
on a regular basis to share their reading with others. This 
sharing took the form of a movie, a dramatization, a play, a 
narration, a monologue, a pantomime, or a poster. Parents 
were involved in the program. Pretests were given in 
September. Another test was given in January. At this time 
special attention was given to those students who were read­
ing below level. A third test was administered in June. 
Among the values cited by the author at the conclusion was 
the creation of enthusiasm toward reading.
Thyng (1943) studied the reading interests and 
habits of 163 boys and girls, ninety-five per cent of whom 
were eleven and twelve years of age. He found that practi­
cally all of them liked to read, that the world of books is 
of great importance to the preadolescent and early adoles­
cent, that children at their period are pursuing their 
individual interests and needs, and that reading "is related 
to and influences growth and development intellectually, 
emotionally, and socially" (1943: 17).
Classification of one hundred fifteen fourth-grade 
Negro pupils by good, average, and poor achievement on the 
Metropolitan Primary Reading Test administered at the end
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of the third grade was used as a basis for studying disad­
vantaged children's attitudes toward achievement-related 
concepts, including reading, by Greenberg and her associates 
(1965). The concepts measured were: Best Friend, Myself,
Smart Child, Mother, Teacher, School, Television, Reading, 
Homework, Playing, Arithmetic, Dumb Child. A simplified, 
three-point, differential instrument was used, for which 
two scales were developed: evaluative, involving the
adjective pairs Good-Bad, Clean-Dirty, Rich-Poor, Happy-Sad, 
Nice-Mean, Smart-Stupid; and potency using the adjective 
pairs, Big-Little and Strong-Weak. With a possible range 
in scores of -6 to +6, scores were derived for each concept 
on each scale and were analyzed by analysis of variance with 
sex and achievement as classifying variables.
All concepts received favorable ratings except "Dumb 
Child." It was found that Reading ranked fifth on the 
evaluation factor but next to the lowest on potency. A sex 
difference significant at the .05 level was found for the 
concept of Reading. Boys assigned it a higher rating than 
did girls. There was also a significant interaction at the 
.01 level between sex and achievement due to the high 
ratings assigned Reading by low-achieving boys. "Reading" 
ranked fifth among the thirteen concepts in the mean potency 
ratings of the poor-achieving boys.
Sister M. Victoria Eisenman (1962) conducted a study
in her home diocese to determine the effectiveness of liter­
ature programs in the fifth and eighth grades of the school 
system. The sample included one thousand pupils and forty 
teachers. She constructed and validated an attitude scale 
which was used to assess the attitudes of pupils and teach­
ers. Among the students, the girls expressed a more 
positive attitude toward literature than did the boys.
Fifth grade students showed a more positive attitude toward 
literature than did the eighth grade students. Teachers 
rated higher than the students in attitude toward literature 
however, the correlation between teacher attitude and pupil 
attitude was negligible.
Number of Books Read
Lehman (1926) made a very extensive study, at three 
different periods in the school year, of the reading activi­
ties of almost three thousand students ranging in age from 
eight and one-half to twenty-two. The records showed that 
those who had engaged in recreational reading approximated 
eighty percent in the groups from eight and one-half to ten 
and one-half years of age and gradually decreased to forty 
percent, more or less, in the highest age groups studied.
The findings were very similar from season to season and for 
boys and girls. This study supported numerous other studies 
which indicated that the amount of recreational reading de­
creased noticeably during the high school years.
Holmes (1932) reported the quantity and quality of 
the books read voluntarily by pupils in grades V to VIII in 
four public schools of Toronto, Canada* The average number 
of books read per month was two. The range for the year 
was from 0 to 108. The average number read during the year 
by girls was 18.3 and by boys 15.3- The proximity of public 
libraries had a decided effect on the amount read.
TEACHER FACTORS
Of the teacher factors under consideration in this 
study, previous studies mentioned only teacher preparation 
and types of activities used to promote recreational read­
ing. These studies are cited below.
Teacher Preparation
In an effort to find out what junior high school 
English teachers really know of books for boys and girls, 
Dora V. Smith (1930) prepared for the methods course in the 
teaching of English in the junior high school, a pretest in 
adolescent literature. The examination was given to seventy 
eight junior high school teachers in service in seven states 
who for two different terms made up the summer session 
teachers' course at the University of Minnesota.
There were ten major items on the test. One re­
quired the placing of characters in their respective stories 
another, the naming of the type of animal in fifteen nature
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books; and a third, the location by country of stories of 
foreign boys and girls. The rest were matching or multiple 
choice items in which the elements of recall were minimized. 
The scores ranged from 21 to 210 out of a possible 230 
points. The median score was 100.
The only title known to every teacher was Penrod.
Of the characters to be placed in stories, those familiar 
to ninety or more were John Alden and Priscilla, Brutus, 
Portia and Shylock, Ichabod Crane, and Jo, Amy, and Larry. 
More than one-fourth failed to place correctly Ulysses,
John Silver, Roderick Dhu, D'Artagnon the Gascon, while 
Mowgli, Myltyl, and Tyltyl, Natty Bumpo, Sara Crewe, and 
Christopher Robin were known to less than half.
On the basis of this study two courses, one in 
juvenile and one in adolescent literature, were instituted 
by the College of Education at the University of Minnesota. 
These were offered as part of the professional preparation 
of elementary and junior high school teachers. Smith 
pointed out that this course would not solve the problem of 
the teacher's reading. "Only as she extends constantly the 
boundary of her own acquaintance with literature can she 
hope to build up in boys and girls the invaluable habit of 
life-long association with good books" (1930: 462).
Crabtree (1932) studied the effects of a course in 
children's literature upon the literary appreciation of the 
normal-school students taking the course. The measures of
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appreciation used were the Abbott and Trabue, "Exercises in 
Judging Poetry," and Logasa and Wright's "Tests for the 
Appreciation of Literature." The records secured led to 
the following summary statements: the students' own liter­
ary appreciation increased from the senior high school level 
to above the college senior level; "general ability, 
knowledge of sentence structure and grammar, reading com­
prehension, and chronological age have little to do with 
students' appreciation of literature"; (1932: 34), literary 
appreciation seems to be "a matter of contact with liter­
ature, and can be developed by the reading and hearing of 
the best" {1932: 34).
The effectiveness of pupil use of the library was 
shown by El-Hagrasy (1962) to be related to estimates of 
the teacher's background and interest in reading and by the
library skills possessed by the teachers. The study in­
volved eight sixth-grade classrooms in two New Jersey
schools and the teachers of these classes.
The previously cited study by Sister M- Victoria 
Eisenman (1962) found teachers to be deficient in knowledge 
of children's literature. From the entire group of 40 
teachers, more than half had not read any children’s books 
which were new to them during the preceding year, while 91 
percent felt they should have done so. The average number 
of children's books read that year by the individual teach­
ers was one. Most of the teachers felt that a literature
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text would enable them to do a better job of teaching ele­
mentary literature. Sister Eisenman concluded that there 
is much to be desired in the teaching of appreciation of 
children's literature at the elementary level.
Practices Used to Promote Recreational Reading
Cutright and Brueckner (1928) were among the first 
to be concerned about practices which would promote recre­
ational reading. Their initial investigation was to 
determine the number of pupils in grades three through six 
who owned library cards. It was felt that the possession 
of library cards indicated at least potential interest in 
outside reading on the part of pupils and at the same time 
showed, to some degree, the extent to which teachers en­
courage pupils to read widely outside of school. The 
results of their study indicated a direct relationship 
between the number of pupils who had library cards and the 
distance between the school and a library station. They 
observed:
It is much easier to measure the direct effect of 
the teaching of the work type of reading than to de­
termine the results of the teaching of recreational 
reading. . . .  at present there are practically no 
direct methods of measuring these outcomes reliably 
(1928: 132).
The teachers were asked to indicate the nature of 
the activities which they used to create interest in read­
ing. Of the following items, the activity checked most 
frequently by the teachers was "library periods or book 
clubs."
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1. Library periods or book clubs
2. Visits to library
3. Children bring books and magazines from home
4. Children take books home in order to finish 
selection
5. Books left in room to be read whenever possi­
ble
6. Dramatization of stories being read
7. Permission granted to read library books as a 
reward for good work in other subjects
8. Record kept of books read by means of lists, 
charts, posters, graphs, card catalogues, etc.
9. Extra credit given for outside recreational 
reading
10* Teacher tells class first part of story to 
arouse interest (1928: 136).
Pointing to the need for more research in this area, 
Cutright and Brueckner stated, " . . .  the data presented 
suggest the fact that the teacher can do much to influence 
the outside reading of the pupils" (1928: 137.
Making a survey of the recreational reading of 
pupils in grades three through six in Richmond, Indiana,
Davis (1929) found that only forty-three percent were read­
ing books at home during their leisure time. A follow-up 
study two years later found sixty-six percent reading books 
at home during their leisure.
The following activities were reported by the teach­
ers as being of the most value in encouraging pupils to read 
worth-while books in their leisure time at home*
1. A graded list of suitable books that had been 
found interesting by boys and girls was prepared 
and given to the students to guide their selec­
tion of appropriate books from the public li­
brary.
2. One reading period a week is set aside to report 
on books they have read and enjoyed. The reports
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are of many types- Some pupils tell the story 
to an interesting part and then read that part. 
Others make booklets illustrating the books 
they have read. Others work in groups and 
dramatize interesting parts of good books.
2. Teachers try to give pupils assistance as pos­
sible in choosing books.
4. An attempt is made to provide every room with
a few books from the library on their own cards 
to make the reading tables more attractive.
5. Many teachers find it worth-while to use part of 
the reading period to introduce new books to the 
pupils (1929: 589).
William F. Rasche (1929), Director of Personnel, 
General Motors Truck Corporation, Pontiac, Michigan, re­
ported in four issues of School Review during 1929 the 
results of an investigation carried on under the direction 
of William S. Gray, Dean of the College of Education of the 
University of Chicago. The purpose of this investigation 
was to study the methods which teachers, school librarians, 
and public librarians employed to stimulate, make permanent, 
and elevate interests in reading.
Data were sought through correspondence with execu­
tives and assistants in schools and libraries. Letters were 
sent in January, 1926, to one hundred superintendents of 
school systems located in every state in the United States 
and to a limited number of school librarians. The list of 
superintendents included the superintendents in all the 
cities with populations of more than 200,000 and the superin­
tendents in a few cities with populations as small as 5,000. 
It was hoped to get returns that would reflect the best
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practices in cities of various sizes in all sections of the 
United States.
Each superintendent was asked to select the three 
ablest teachers of reading in his school system and to re­
quest them to answer the following questions:
1. What methods or devices have you found most 
successful in stimulating keen interest on the part 
of your pupils in reading (a) books, (b) magazines, 
and (c) newspapers? Discuss each separately.
2. What devices have you found most valuable in 
stimulating pupils to select books independently to 
read? Or to put the matter in other terms, what 
methods have you used successfully in establishing 
permanent interests in independent reading?
3. What methods have you found in elevating the 
reading tastes of pupils and in directing their read­
ing interests from undesirable to desirable types of 
literature? (1929: 29).
In February, 1926, a similar letter was sent to a 
selected sample of librarians employed in libraries in 
twenty-eight states.
Forty percent of the teachers and librarians replied. 
From the returns a list of 110 methods were identified and 
made up the following "master methods" list.
Master Methods Employed by Teachers, School 
Librarians, and Public Librarians to 
Stimulate Interests in Reading
1. Ability grouping. Arranging for
2. Advertisements, Having pupils study
3. Advertising devices, Using
4. After-school reading. Permitting free-period and
5. Analyses of good books. Making reading
6. Atmosphere, Creating wholesome
7. Attitude Developing proper
8. Authors, Having pupils study
9. Baiting, Luring pupils by
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10. Beautiful passages, Having pupils note
11. Book records. Having pupils keep
12. Book reserves. Establishing
13. Book wagon. Sending out the
14. Booklets, having pupils prepare
15. Books, Having pupils bring
16. Browsing corner, Providing a
17. Bulletin board. Using the
18. Cartoons, Having pupils interpret
19. Catalogue cards. Preparing and using
20. Characters, Having pupils study
21. Charts, Preparing and having pupils prepare
22. Child librarians, Appointing
23. Children's criticisms. Inviting
24. Choice, Allowing pupils freedom of
25. Circulation of reading matter. Arranging for
26. Civic use of library building. Allowing
27. Classroom libraries. Providing
28. Classroom magazines and newspapers. Providing
29. Clippings, Asking pupils to bring
30. Clippings, Filing, in pamphlet boxes
31. Clubs, Encouraging reading
32. Commendations, Making deserved
33. Comparative studies, Having pupils make
34. Conferences, Capitalizing teacher-pupil or 
librarian-pupil
35. Contests, Organizing
36. Correlations with school subjects, Requiring
37. Credit, Giving reading
38. Current events, Assigning studies in
39. Debates, Encouraging
40. Diagnoses of pupils' interests. Making
41. Directions, Having pupils carry out, as found in 
printed instructions
42. Discussions, Stimulating
43. Displays of books and magazines, Preparing
44. Dramatizations, Assigning
45. Exercises, Arranging assembly and classroom
46. Exhibits of pupils' handicraft work, Arranging
47. Games, Having pupils play
48. Illustrations, Having pupils study
49. Inferior reading materials. Teaching recognition of
50. Interest, Stepping up
51. Library buildings, Providing attractive
52. Library cards, Having pupils get
53. Library equipment. Arranging
54. Lists, Preparing book
55. Loans of books and magazines, Making personal
56. Local papers. Putting school news in
57. Magazines, Binding
58. Magazines, Classifying, into groups
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59. Magazines, Filing, for reference
60. Magazine sections, Featuring special
61. Maps, Preparing literature
62. Mechanics of reading, Using good methods in the
63. Motivation, Supplying appropriate
64. Moving pictures based on good literature. Recom­
mending
65. Objects, Using, as illustrative material
66. Original sources, Requiring pupils to read from
67. Parallel reading. Assigning
68. Parental co-operation, Inviting
69. Partial reading, Doing
70. Personal libraries. Encouraging pupils to build
71. Pictures, Using
72. Pleasure, Encouraging pupils to read for
73. Poetry, Having pupils read
74. Posters, Using
75. progress charts. Putting individual reading 
records on
76. Projects based on reading. Having pupils develop
77. Public library, Encouraging pupils to use
78. Public-library school collections, Circulating
79. Puzzles, Having pupils solve
80. Qualified librarians and teachers. Appointing only
81. Reading courses. Having pupils take
82. Reading materials. Providing good
83. Reading periods. Allowing
84. Readings, Giving selected, to pupils
85. Red stars. Marking books with
86. Reports, Having pupils prepare
87. Required readings. Assigning
88. Reviews, Having pupils read and prepare
89. Salesmanship, Having pupils engage in mock
90. School papers. Using, to stimulate interests
91. Seasonal books. Featuring
92. Selections of reading materials for the library. 
Making appropriate
93. Sequences, Having pupils follow
94. Serial stories, Having pupils read
95. Slides and films, Showing literary
96. Spare-time reading. Making provision for
97. Special library training. Giving, to librarians
98. Special shelves for boys and girls, Providing
99. Statistical studies of class interest in fiction 
and non-fiction, Having pupils make
100. Story-telling periods. Programming
101. Subscriptions for desirable periodicals. Encourag­
ing
102. Talks by librarians or others. Arranging for
103. Suggestions and recommendations, Making
104. Talks by librarians or others. Arranging for
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105. Teachers, Co-operating with
106. Tours and visits. Taking pupils on real or imaginary
107. Undesirable reading. Discouraging
108. Use of reading materials and libraries. Teaching
proper
109. Weeks, Programming literary
110. Welfare stations, Sending books to {1929: 34-35)
Of the conclusions drawn by Rasche, the following
seem pertinent to this study:
1. The effectiveness of the work of both teachers 
and librarians is greatly neutralized by environmental 
forces which tend to tear down what these educational 
workers are attempting to construct.
2. The controversial points of view which are held 
concerning some of the methods indicate the need of ex­
perimental studies to determine the validity of the 
methods questioned (1929: 36).
In a survey of the factors influencing pupils' read­
ing of library book3, Broening (1934) found that the most 
popular titles were those "that teachers and librarians want 
boys and girls to read" (1934: 155). Pupils also indicated 
that they selected their books according to "plot, easy read­
ing, pictures, size and kind of type, verbal magic, cover, and 
appearance of pages" (1934: 158). The means used to interest 
pupils were: discussing background, displaying books, per­
mitting pupils to select books from the collection, recalling 
books by the same author, and setting up activities that call 
for the use of books.
Erickson (1939) carried on an experiment with a 
sixth grade class in Escanaba, Michigan, designed to raise 
the quality of recreational reading done by these students.
His experiment consisted of identifying the type of reading
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being done by the students and then instituting a program of 
guidance designed to increase their interest and improve the 
quality of the chosen materials. He used discussion groups, 
oral reports, written reviews, a hobby club, correlation 
with current events, films, correlation with academic 
subjects, holiday and special week programs prepared by the 
children. The post-test analysis revealed that the children 
had not only increased their reading but also indicated a 
preference for higher-type reading materials.
In a study by Mauck and Swenson (1949) a set of 171 
additional books was made available to 364 pupils in grades 
IV through VIII for a three-week period. The reading 
records were organized by individual books and individual 
pupils. For each book, the record showed which children at 
each grade level read it and how much of the book each pupil 
had read.
Children's individual records were summarized by 
grade groups. The average number of books read was about 
six books each. The average number of pages read by each 
pupil in three weeks was close to four hundred. In general, 
the children in the lower grades read most. There was a 
decline in the number of books read at the various grade 
levels and a tendency for upper-grade children to read less 
than the lower-grade pupils. The authors recommended that 
consideration be given to the causes of the marked decrease 
in the amount of free reading done by pupils in the higher 
grades (1949: 150)-
SUMMARY OF RELATED LITERATURE
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Pupil Factors
Studies giving consideration to sex differences as 
a factor in recreational reading have found that girls 
generally engage in a greater amount of such reading than 
do boys. This was supported by the studies of Lehman and 
Witty (1928)# Lancaster (1928)# Campbell (1929), Seegers 
(1936), and Lazar (1937).
While many studies gave consideration to the re­
lationship of IQ and recreational reading, only a few 
considered the relationship of the reading comprehension 
scores and recreational reading. The studies by Lipscomb 
(1931) and Lewerenz (1931) indicated that students with 
higher reading comprehension scores generally read a greater 
number of books.
There seemed to be wide-spread agreement among the 
studies giving attention to the home environment as an in­
fluence upon recreational reading. One of the earliest 
studies which indicated that the importance given to reading 
material in the home affected the amount of recreational 
reading was that of Vaughn (1924). Other studies giving 
support to this conclusion were made by Beggs (1928)#
Sheldon and Corillo (1952), Cappa and Schubert (1962)# Napoli 
(1968)# and Hansen (1969).
Wollner (1937) found that children with good experi­
ences in early reading had favorable attitudes toward reading
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and read more books. Attitudes of disadvantaged children 
were measured by a form of Osgood's differential scale in a 
study by Greenberg and her associates (1965). Sister M. 
Victoria Eisenman (1962) found fifth grade pupils possessing 
a more positive attitude toward reading than did the eighth 
grade subjects.
Studies such as that of Lehman (1926) indicated that 
the amount of recreational reading decreases after the ele­
mentary years. Another early study, that carried on by 
Holmes (1932) in Canada, found girls reading 18.3 books per 
year as compared with 15.3 by boys.
Teacher Factors
Dora V. Smith (1930) found junior high school teach­
ers very deficient in their knowledge of children's litera­
ture. As a result of her study, two additional courses were 
added to the teacher preparation program at the University 
of Minnesota. Teacher background and interest in reading 
were found by El-Hagrasy (1962) to be a contributing factor 
to the use of the library by their pupils. Eisenman (1962) 
called attention to the lack of knowledge of children's 
literature on the part of the teachers involved in her study.
Outright and Brueckner (1928) were among the first 
to be concerned about practices which would promote recre­
ational reading. In their initial study they were concerned 
with pupils who possessed library cards. Davis (1929)
identified the activities used in a program which greatly 
increased the recreational reading of students. The most 
comprehensive study of promotional activities for recre­
ational reading was made by Rasche (1929). A "master-list" 
of such activities resulted from this study.
Chapter 3
PLAN AND DESIGN OF STUDY
The purpose of Chapter 3 was to explain the proce­
dures used in the development of this study. The chapter 
was divided into the following sections: (1) sampling
procedure used in the study; (2) collection of data; (3) 
treatment of data.
SAMPLING PROCEDURE
The study was conducted in sixth grades of selected 
public schools in East Baton Rouge Parish during the fall 
semester of the 1970-71 school year. Only those students 
enrolled for the entire semester were considered as subjects 
for the study.
A combination of stratified and random sampling 
procedures was used. Schools were grouped according to the 
postal zip code areas, arranged in alphabetical order, and 
assigned a number. A random sample then was chosen by se­
lecting a number for each of the zip code groupings. The 
schools selected included Cedarcrest-Southmoor, Goodwood, 
Greenbriar, Harding, Merrydale, Perkins, Sharon Hill, Sher­




These twelve schools were located in diversed areas 
of the city. Thus, a cross-section of socio-economic back­
grounds was represented among the sample schools. The pro­
cedure of using all sections of the sixth grade in the 
selected schools resulted in four classrooms with all black 
pupils, fifteen with all white pupils, and thirteen inte­
grated classes.
COLLECTION OF DATA
Forms for keeping a record of their recreational 
reading were distributed to the pupils during the third week 
of the semester. At this time it was explained that only 
books they had chosen to read for fun and had read in their 
entirety should be recorded on this form. Guidance from the 
classroom teacher was solicited in order to insure the 
authenticity of the record-keeping. Many of the teachers 
indicated that this was already a part of their recreational 
reading program. These records were collected during the 
time period between January 13 through January 21, 1971.
At the time of the collection of the reading records, 
pupils present were administered an attitude scale and a 
questionnaire designed to identify whether or not the stu­
dents received recreational reading encouragement from their 
home environment. The classroom teacher retired to the 
teacher's lounge to complete the teacher's attitude scale 
and questionnaire while the writer administered the attitude
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scale and questionnaire to the sixth grade pupils.
Both the teacher and student attitude scales were 
constructed and validated by Sister Mary Victoria Eisenman 
as part of her dissertation study at St. Louis University 
in 1962. The scales were constructed according to the 
Libert method. Statements on the scale were based on a 
master list of values attributed to children's literature 
which was compiled after analyzing the content of nine pro­
fessional books. A readability index of 4.2 resulted when 
the Irving-Lorge readability formula was applied. Sister 
Eisenman found this to be a satisfactory index for the fifth 
graders used in her study. The Kuder-Richardson coefficient 
of reliability for the scale was .963. All but three items 
were discriminatory at the .05 level with twenty-three dis­
criminatory at the .01 level. Permission to use the atti­
tude scales was secured from Sister Eisenman (see Appendices 
A and B).
The short questionnaire which accompanied the 
pupil's attitude scale was devised by the writer (see Ap­
pendix J). The key questions on this form were: (1) Did
someone read to you before you started to school? (2) Do 
you own any books? and (3) Is there a newspaper delivered 
to your home daily? It was assumed that positive answers 
to all three questions indicated a home where reading was 
considered to be important.
The questionnaire (see Appendix K) attached to the
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teacher's attitude scale, also prepared by the writer, was 
used in an effort to gain information concerning sex, years 
of college preparation, department in which degree was 
earned, major field of study, years in which bachelor's and 
master's degrees were conferred, courses in the teaching of 
reading, preparation for teaching children's literature, 
and activities used to promote recreational reading.
The last page of the teacher's questionnaire was 
made up of a checklist of possible activities for encourag­
ing pupil's recreational reading. The activities suggested 
on this checklist were taken from the recommendations of 
Huck (1968) and Arbuthnot {1957). The teacher was asked to 
check whether he used these activities regularly, frequently, 
sometimes, rarely, or never. A score was obtained from this 
form by assigning the categories a value of 5, 4, 3, 2, and
1 respectively. The reverse procedure was used with items 
9, 10, and 16 because they represented negative practices 
according to the authorities cited.
The pupil's reading comprehension level was secured 
from the reading section of the Science Research Associate's 
Achievement Test (hereafter referred to as SRA) administered 
at the beginning of the semester by the regular classroom 
teacher. A letter requesting this information was sent two 
weeks prior to the collection of reading records and adminis­




In order to determine the relationship between each 
variable and the number of books read by students the 
Pearson product-moment correlation coefficient was calcu­
lated to answer the following questions:
1. What was the relationship between the pupil's
score on the attitude scale and the number of
books read?
2. What was the relationship between the pupil's 
reading comprehension level and the number of 
books read?
3. What was the relationship between the teacher's
score on the attitude scale and the mean number
of books read by his pupils?
4. What was the relationship between the teacher's
score on the promotional practice check list
and the mean number of books read by his pupils?
The relation of home encouragement to the number of 
books was determined through the computation of the biserial 
correlation. The critical ratio method was used to compare 
the differences in the amount of reading done by boys and 
girls. The mean numbers of books read by pupils were com­
pared on the basis of the teachers' years of experience# 
amount of education, and preparation for teaching children's 
literature through the application of a "t" test.
Chapter 4
PRESENTATION AND ANALYSIS OF DATA
The purpose of Chapter 4 was to report and analyze 
the results of the investigation. The teacher and pupil 
factors identified in Chapter 1 were stated as null hypothe­
ses and were either accepted or rejected on the basis of the 
results of the statistical computations performed.
These seven null hypotheses were:
1. There was no significant relationship between 
the pupil's score on the attitude scale and the 
number of books read by the pupil.
2. There was no significant relationship between 
the pupil's reading comprehension level as 
measured by the SRA Achievement Test and the 
number of books read.
3. There was no significant difference between the 
mean number of books read by boys and the mean 
number read by girls.
4. There was no significant relationship between 
home encouragement and the number of books read 
by the pupils.
5. There was no significant difference in the mean 
number of books read by students when compared 
on the basis of teachers’ years of experience, 
amount of education, and preparation for teach­
ing children's literature.
6. There was no significant relationship between 
the teacher's score on the attitude scale and 
the mean number of books read by his pupils.
7. There was no significant relationship between 
the teacher's score on the promotional practice 
checklist and the mean number of books read by 
his pupils.
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ANALYSIS OF DATA CONTRIBUTED BY CHILDREN
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Attitude Scores
The final form of the attitude scale was adminis­
tered to nine hundred forty sixth grade pupils. Papers 
which could not be matched with a reading comprehension 
score or a reading record were discarded. A paper was like­
wise discarded if the questionnaire section had been omitted 
in its entirety or if more than three items on the attitude 
scale had been double-marked or omitted. These reasons ac­
counted for the elimination of fifty-seven papers.
A discard of papers on which items twenty-three and
twenty-nine were answered in the affirmative resulted in 
the elimination of fifteen papers. Items twenty-three and 
twenty-nine read "I have never read a comic book or the 
funnies in the newspaper" and "Some stories are good for me, 
and the teacher should make me read them whether I like them 
or not." These items were placed in the scale to detect 
children who were responding in such a way as to please the 
teacher or to create a favorable impression.
The remaining eight hundred sixty-eight students had 
a mean attitude score of 102.1 and read an average of 14.6
books per child (see Table 1).
Hypothesis one stated that there was no significant 
relationship between the pupils' scores on the attitude 
scale and the number of books read. This relationship was 
explored by calculating the Pearson product-moment
Table 1
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correlation coefficient. A coefficient of correlation of 
.19 was obtained. On this basis, the null hypothesis was 
rejected at the .01 level of confidence.
The sex factor was used in the classification of 
pupils' responses to the attitude scale presented in Table 
2.
The greatest differences in responses by sex were 
found for items 9 and 28. Item 9 stated, "I do not like to 
read any kind of poetry." This negative statement drew re­
sponses of disagreement from seventy-one percent of the 
girls as compared to fifty percent of the boys. Item 28 
stated, "I like some poems so much that I read them over and 
over again until I almost know them by heart." Responses 
for girls indicated that sixty-six percent were in agreement, 
while only forty-nine percent of the boys responded in a 
positive manner. A comparison of the other items related to 
the reading of poetry found boys and girls having more simi­
larity in their responses.
Distribution of scores on the attitude scale is 
shown in Table 3. Since girls had a higher mean score than 
boys it was to be expected that a greater percentage of 
girls than boys placed in the top four score categories, 
while the opposite w a s  true for the bottom six categories.
Reading Comprehension Scores
The reading comprehension scores used in the study 
were supplied by the classroom teacher and were taken from
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Table 2
Classification of Children's Responses by Sex
1. Reading books is one of my hobbies.
Very Very
True True Undecided False False
Boy Me 18% 3 5% 21% 19% 7%
T 70% 21% 5% 2% 2%
Girl Me 3 3% 3 5% 11% --- 5%
T 71% 20% 3% --- —
I think reading books has given me a better imagina-
t ion.
Very Very
True True Undecided False False
Boy Me 39% 36% 16% 7% 2%
T 61% 26% 9% 2% 2%
Girl Me 39% 42% 8% 10% 1%
T 58% 28% 12% 2% —
3. Reading about boys and girls who have problems like mine 
helps me solve my own.
Very Very
True True Undecided False False
Boy Me 23% 32% 18% 20% 7%
T 38% 38% 16% 4% 4%
Girl Me 32% 36% 21% 10% 7%
T 47% 30% 17% 4% 3%
I get bored when an author stops the story to tell aboul
the beautiful scenes or stories.
Very Very
True True Undecided False False
Boy Me 38% 2 3% 14% 16% 9%
T 20% 15% 15% 30% 20%
Girl Me 22% 21% 6% 23% 17%
T 16% 16% 16% 25% 26%
47





True True Undecided False False
Boy Me 30% 28% 16% 16% 10%
T 43% 31% 19% 4% 3%
Girl Me 29% 28% 2 2% 15% 5%
T 41% 30% 2 2% 2% 4%
If I liked a book enough to read it over and over again
I would try to buy or ask; for my own copy of it.
Very Very
True True Undecided False False
Boy Me 59% 20% 5% 9% 7%
T 60% 24% 9% 4% 3%
Girl Me 42% 2 5% 8% 17% 8%
T 42% 3 3% 17% 5% 3%
I have read at least one book th^t seemed to make my
whole! life happier.
Very Very
True True Undecided False False
Boy Me 30% 2 3% 20% 15% 12%
T 38% 30% 2 5% 3% 4%
Girl Me 34% 21% 15% 13% 10%
T 41% 27% 2 5% 2% 3%
Some books leave me with the good feeling that I can
make my life worthwhile no matter what happens.
Very Very
True True Undecided False False
Boy Me 18% 32% 28% 16% 6%
T 30% 40% 26% 3% 1%
Girl Me 20% 47% 16% 9% 8%
T 32% 42% 19% 4% 2%
I do not like to read any kind of poetry.
Very Very
True True Undecided False False
Boy Me 18% 14% 18% 21% 29%
T 15% 8% 14% 29% 34%
Girl Me 11% 9% 8% 33% 38%







Some books have helped me to decide what things in
life are really important.
Very Very
True True Undecided False False
Boy Me 40% 40% 9% 8% 3%
T 53% 28% 14% 4% 1%
Girl Me 38% 37% 15% 5% 3%
T 52% 3 5% 15% 2% -
Reading books is one of the best hobbies a person
could have.
Very Very
True True Undecided False False
Boy Me 34% 2 3% 18% 10% 15%
T 60% 22% 13% 2% 3%
Girl Me 3 5% 20% 18% 15% 11%
T 64% 2 3% 8% 3% 1%
Sometimes a story seems so real that I almost feel as
if the events were happening to me.
Very Very
True True Undecided False False
Boy Me 48% 29% 4% 9% 10%
T 38% 3 5% 2 3% 3% 1%
Girl Me 52% 30% 4% 10% 3%
T 46% 31% 18% 3% 1%
When I am sad or in trouble a good book 'can cheer me
up.
Very Very
True True Undecided False False
Boy Me 34% 19% 15% 18% 14%
T 46% 27% 19% 5% 3%
Girl Me 31% 28% 15% 19% 12%
T 40% 36% 18% 4% 1%
I enjoy some stories just because the words or the way 
the story is told seems so beautiful.
Very 
False
Boy Me 16% 34% 20% 16% 14%T 43% 32% 22% 2% 1%Girl Me 32% 34% 16% 10% 8%
Very
True True Undecided False
16% 34% 20% 16%







Once a person lias enjoyed many books by great authors.
he no longer enjoys just ordinary stories as muchi.
Very Very
True True Undecided False False
Boy Me 2 7% 17% 22% 17% 19%
T 27% 21% 20% 18% 14%
Girl Me 17% 20% 18% 26% 19%
T 22% 15% 24% 19% 19%
Boys who like poetry are usually sissies.
Very Very
True True Undecided False False
Boy Me 20% 4% 10% 19% 47%
T 13% 7% 8% 21% 51%
Girl Me 16% 9% 8% 2 5% 41%
T 9% 4% 7% 29% 50%
Sometimes I like a character in a book so much that I 
try to act like him.
Very Very
True True Undecided False False
Boy Me 19% 30% 8% 21% 2 2%
T 19% 19% 32% 15% 15%
Girl Me 16% 17% 9% 34% 2 3%
T 2 2% 10% 38% 28% 11%
I enjoy talking to my friends and family about the
books I read.
Very Very
True True Undecided False False
Boy Me 38% 32% 10% 10% 10%
T 49% 24% 23% 1% 3%
Girl Me 39% 38% 9% 7% 6%
T 43% 37% 15% 3% 1%
Real trees, flowers, and animals that I see in the
world seem more wonderful to me because of some poems 
or stories 1 have read.
Very Very
True True Undecided False False
Boy Me 27% 26% 18% 14% 15%
T 43% 30% 20% 4% 3%
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Very Very
True True Undecided False False
Girl Me 2 5% 36% 12% 16% 9%
T 15% 36% 19% 2% 2%
20. If I cannot travel far away and have thrilling adven­
tures, I see no fun in just reading about them*
Very Very
True True Undecided False False
Boy Me 18% 16% 10% 2 5% 31%
T 13% 18% 18% 15% 36%
Girl Me 9% 13% 9% 2 3% 43%
T 9% 10% 16% 2 7% 39%
Some stories or poems have put into my mind beautiful
pictures which I think I shall never forget *
Very Very
True True Undecided False False
Boy Me 2 3% 30% 20% 13% 14%
T 37% 3 2% 26% 3% 2%
Girl Me 3 3% 40% 13% 10% 3%
T 47% 32% 15% 3% 2%
Most of the poems I have read iDr heard at school were
enjoyable.
Very Very
True True Undecided False False
Boy Me 3 2% 29% 14% 14% 11%
T 50% 24% 22% 1% 3%
Girl Me 47% 30% 10% 6% 6%
T 51% 36% 5% 2% 4%
I have never read a comic book or the funnies in the
newspaper.
Very Very
True True Undecided False False
Boy Me —  — 1% 2% 16% 81%
T 3% 1% 8% 16% 72%
Girl Me — — 3% 17% 79%







Reading books has helped my imagination.
Very Very
True True Undecided False False
Boy Me 34% 31% 18% 9% 8%
T 48% 28% 18% 4% 2%Girl Me 24% 18% 21% 18% 18%
T 17% 16% 38% 15% 13%
The kind of books I read now has nothing to do with
the kind of person I will grow up to b e .
Very Very
True True Undecided False False
Boy Me 2 2% 15% 20% 18% 2 5%
T 20% 18% 32% 16% 14%
Girl Me 24% 18% 21% 18% 18%
T 17% 16% 38% 15% 13%
I dislike reading poetry of any kind.
Very Very
True True Undecided False False
Boy Me 13% 15% 15% 2 3% 34%
T 7% 9% 14% 21% 49%
Girl Me 10% 6% 9% 29% 40%
T 6% 2% 9% 31% 51%
I would not read the samei book more than once no mat-
ter how good it was.
Very Very
True True Undecided False False
Boy Me 9% 5% 10% 29% 47%
T 3% 8% 24% 20% 45%
Girl Me 9% 4% 11% 30% 45%
T 5% 4% 19% 32% 39%
I like some poems so much that I read them over and
over again until I almost know them by heart.
Very Very
True True Undecided False False
Boy Me 27% 22% 9% 20% 22%
T 37% 29% 19% 8% 7%
Girl Me 3 3% 33% 16% 14% 8%
T 39% 34% 20% 6% —
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29. Some stories are good for me, and the teacher should 
make me read them whether I like them or not.
Very Very
True True Undecided False False
Boy Me __ --- 36% 45% 19%
T 47% 19% 12% 7% 15%
Girl Me --- .5% 45% 38% 16 . 5®
T 41% 2 5% 16% 8% 10%
Even if I really liked poetry. I would not want my
friends to know about it -
Very Very
True True Undecided False False
Boy Me 6% 9% 18% 32% 35%
T 12% 5% 18% 26% 39%
Girl Me 4% 4% 8% 32% 50%
T 3% 1% 10% 29% 55%
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Table 3
Distribution of Scores on Attitude 
Scale by Sex
BOYS GIRLS
Scores Number Percent Number Percent
131 - 140 4 . 9% 12 2.8%
121 - 130 21 4.9% 48 10.9%
111 - 120 84 19.4% 101 23.0%
101 - 110 113 26. 2% 121 27.7%
91 - 100 91 21.1% 90 2 0.7%
81 - 90 56 13.1% 45 10.4%
71 - 80 37 8.6% 12 2.7%
61 - 70 13 3.1% 7 1.6%
51 - 60 7 1.6% 1 .2%
41 - 50 5 1.1% 0 0.0%
Totals 431 100. 0 437 100.0
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the SRA Achievement Test administered in October, 1970.
The girls had a mean comprehension of 6.4 while the boys 
had a mean of 6.0. The mean level for the entire eight 
hundred sixty-eight pupils was 6.2. Distribution of stu­
dents by reading comprehension level is shown in Table 4.
It was noted that 21.5 percent of the boys were grouped in 
the 3.0 to 3.9 comprehension level category as compared to
13.4 percent of the girls.
The Pearson product-moment correlation coefficient 
was calculated to test hypothesis two, which stated there 
was no significant relationship between the pupils' reading 
comprehension level as measured by the SRA Achievement Test 
and the number of books read. This procedure yielded a co­
efficient of .29. The null hypothesis was rejected at the 
.01 level.
Reading by Sex
The four hundred thirty-one boys in this study read 
a total of five thousand four hundred six books or a mean 
number of 12.5 books per boy as compared to seven thousand 
two hundred thirty-nine read by the four hundred thirty- 
seven girls. The mean number of books read by the girls was 
16.5. Distribution of reading by sex is given in Table 5.
The one percent level of significance was used to 
test the hypothesis that no significant difference existed 
between the mean number of books read by the two groups. A 
critical ratio of 5.06 was obtained, which justified
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Table 4




Level Number Percent Number Percei
11.0 - 11.9 16 3.9% 15 3.4%
10.0 - 10.9 24 5.6% 30 6.8%
9.0 - 9.9 30 6.9% 32 7.3%
8.0 - 8.9 39 9. 1% 23 5.3%
7.0 - 7.9 41 9.5% 60 13.7%
6.0 - 6.9 55 12.7% 65 14.9%
5.0 - 5.9 61 14.1% 80 18.3%
4.0 - 4.9 72 16. 7% 74 16.9%
3.0 - 3.9 93 21.5% 58 13.4%
Totals 431 100. 0 437 100.0
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Table 5
Distribution of Books Read by Boys and Girls
BOYS GIRLS
Number of
Books Read Number Percent Number Percent
70-74 1 -2% 2 .4%
65-69 0 0.0% 2 .4%
60-64 2 - 5% 0 0.0%
55-59 2 . 5% 0 0.0%
50-54 1 - 2% 1 .2%
45-49 1 .2% 4 .9%
40-44 4 . 9% 10 2.2%
35-39 2 . 5% 14 3.2%
30-34 13 3 . 0% 16 3.7%
25-29 14 3.2% 31 7 . 1%




10-14 82 19.0% 106 24.5%
5- 9 123 28.5% 86 19.7%
0- 4 76 17.6% 28 6.4%
Totals 431 100.0 437 100.0
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rejection of the null hypothesis at the .01 level.
Home Encouragement
Information concerning home encouragement for recre­
ational reading was taken from the pupil’s questionnaire.
The biserial correlation method as presented by Garrett 
(1965i 375) was used to determine if there was a relation­
ship between number of books read and home encouragement.
The pupils were divided into two groups on the basis 
of their answers to the questions, "Did someone read to you 
before you started to school?" "Do you own any books?" and 
"Is there a newspaper delivered to your home daily?" If 
positive answers were given to all three questions, the 
student was placed in the "yes" group- If a negative answer 
appeared for any of these questions the student was assigned 
to the "no" group. This procedure identified five hundred 
ninety-six pupils as having home encouragement and two 
hundred seventy-two as not receiving encouragement for rec­
reational reading.
A coefficient of .138 was obtained by the use of the 
biserial correlation method. This coefficient was found to 
be significant at the .01 level.
Distribution of reading according to home encourage­
ment is indicated in Table 6.
Additional Obaervations
The student's attitude scale had been constructed in
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Table 6
Distribution of Books According to Whether or Not 


























such a manner as to produce two scores. The student was 
asked to respond twice to each item- His true feelings 
concerning the item became the "Me" response, while his 
opinion of how he felt his teacher would want him to feel 
about the statement became his "T" response.
Although no hypothesis had been formulated concern­
ing the relationship between the pupils' "Me" and "T" 
scores, it was decided to explore the relationship through 
the use of the Pearson product-moment correlation formula. 
As Table 1 indicates, boys had a mean "Me" score of 98.6, 
with a "T" score of 108.6. Girls had a mean "Me" score of 
105.6, with a mean "T" score of 112.2. For the entire 
sample the mean "Me" score was 102.2 and the mean "T" score 
was 110.4. The correlation between the two sets of scores 
was positive and with a coefficient of .43 was significant 
at the .01 level.
While no hypothesis had been formulated concerning 
the relationship of the child's reading comprehension level 
to his attitude toward reading, a correlation was computed 
to explore this relationship. The obtained coefficient of 
.075 was significant at the .05 level, but not at the .01 
level. This finding was in agreement with that of Eisenman 
who maintained, " . . .  Many children who read poorly have a 
favorable attitude toward literature while the converse 
would hold true for many children who are superior in com­
prehension ability" (1962: 50).
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Not only did girls read a greater number of books, 
they also indicated a better attitude toward recreational 
reading. Although no hypothesis concerning differences in 
attitude had been established, it was decided to test this 
difference using the critical ratio method. The resulting 
ratio of 5.6 was significant at the .01 level.
ANALYSIS OF DATA CONTRIBUTED BY TEACHERS
Relationship of Teachers* preparation 
and Years of Experience to Number of 
Books Read by Pupils
Appended to the teacher's attitude scale was a re­
quest for information concerning the teacher's years of 
experience, amount of education and preparation in the 
teaching of children's literature. This information was 
obtained in order to investigate the relationship between 
these factors and students' recreational reading practices 
as represented by the mean number of books read. Each fac­
tor was dichotomized and the mean numbers of books were 
arranged into two groups for each of the three factors (see 
Table 7).
The amount of teaching experience reported by the 
teachers ranged from four and one-half months to twenty-five 
years with a 10.5 year median. Since teachers in Louisiana 
serve a three year probationary period before tenure, it was 
decided to compare the performance of students whose teach­
ers had three or less years experience with that of students
61
Table 7




Mean number of 
books read by 
pupiIs
Teachers having 3 college 
courses related to children’s 
literature 10 15. 5
Teachers having less than 3 
courses in children’s litera­
ture 22 13.9
Post-baccalaureate work 13 15.8
B.A. degree only 19 13.6
More than 3 yrs. experience 






whose teachers had more than three years experience. Those 
in the first category comprised group A, while those in the 
latter group were referred to as group B.
Seven classes were grouped together in group A, 
while the remaining twenty-five classes comprised group B. 
The mean number of 12.6 books read by classes in group A 
was compared statistically through a t-test to the 15.0 
mean for classes in group B. The “t" of .25 did not meet 
the test of significance at the .01 level.
Each of the thirty-two teachers in the study had at 
least a baccalaureate degree. To study the influence of 
teacher education upon student performance, the group was 
divided into two groups and the mean numbers of books read 
by classes were compared. Group A consisted of teachers 
having only a baccalaureate degree, while those in group B 
had post-baccalaureate work. Nineteen teachers comprised 
group A. Group B was made up of thirteen teachers. A "t" 
test was used to compare the mean number of 13.6 books for 
group A with 15.8 mean for group B. The resulting value of 
.71 was not significant at the .01 level.
Elementary education majors at Louisiana State Uni­
versity receive preparation for teaching children's litera­
ture in a language arts methods course, a reading course, 
and a library science course. This was a basis for grouping 
the teachers to study the influence of teacher preparation 
upon pupil performance. Teachers comprising group C had a
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minimum of the three courses mentioned# while those in group 
D had not completed all three of these courses. Group C was 
made up of ten teachers whose pupils read a mean number of
15.5 books. Students of the twenty-two teachers comprising 
group D read a mean number of 13.9 books. A "t" test was 
used to compare these means. A "t" of .69 was not signifi­
cant at the .01 level.
The above findings resulted in the acceptance of 
null hypothesis number five which stated that a comparison 
of the mean number of books read by students on the basis of 
teachers' years of experiences, amount of education, and 
preparation for teaching children's literature revealed no 
significant differences.
The Relationship of Teacher Attitude 
to Number of Books Read by Pupils
The teacher's form of the attitude scale was scored 
separately from those of his pupils. The scores ranged from 
95 to 135, with a mean score of 117.8. A classification of 
responses is given in Table 7.
The Pearson product-moment correlation formula was 
used to test null hypothesis number six, which stated that 
there was no significant relationship between the teacher's 
score on the attitude scale and the mean number of books 
read by his pupils. A coefficient of .12 was not signifi­




Classification of Teachers' Responses by Sex
1. Reading library books is one of my hobbies.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 46% 18% 18% 18% ---
T 46% 27% 27% --- ---
Female Me 54% 38% 4% 4% ---
T 55% 30% 15% --- ---
2. I think reading books has given me a better imagina­
tion .
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 45% 45% 10% — --------
T 55% 45% -------- --- ---
Female Me 55% 45% 5% --- ---
T 50% 40% 10% --- ---
3. Reading about people have problems like mine has helped 
me solve my own problems.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 36% 54% 10% --- ---
T 45% 55% --- --- ---
Female Me 20% 70% 10% --- ---
T 50% 30% 20% --- ---
4* I get bored when an author stops the story to tell about 
the beautiful scenes or places.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 9% 18% 9% 55% 9%
T 10% 20%   65% 5%
Fema 1 e Me   27% 36% 27% 9%
T --- 20% 20% 40% 20%
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5. Reading books about other people has helped me under­
stand myself better.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 45% 45% 10% -------- ---
T 45% 45% 10% --- --------
Female Me 40% 60% -------- -------- --------
T 40% 50% 10% —  — — —
If I liked a book enough to read it over and over again
I would try to buy or ask for my own copy of it.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 7 3% 9% 9% 9% --------
T 60% 30% 10% -------- --------
Female Me 63% 27% -------- -------- --------
T 60% 30% 10% -------- --------
I have read at least one book that seemed to make my
whole life happier.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 36% 36% 18% 10% --------
T 2 7% 55% 9% 9% --------
Female Me 45% 50% 5% -------- --------
T 45% 3 5% 20% -------- --------
t. If a book were very good I would enjoy reading it more
than once.
Strongly Strongly
Agree Agree Undecided Disagr ee Disagree
Male Me 27% 45% 9% 18% --------
T 36% 45% 18% -------- --------
Female Me 35% 45% 15% 5% --------
T 30% 40% 30% -----— — -----
). Some books leave me with the good feeling that I can
make my life worthwhile ino matter what happens.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 18% 72% 10% — — ---
T 27% 54% 18% — ---
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Strongly Strongly
Agree Agree Undecided Disagree Disagree
Female Me 45% 55% 5% --------
T 45% 40% 15% — — --—»
I do not like to read anyf kind of poetry.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me _  _  —  -------- ----* — 7 2% 28%
T -------- — ----- 9% 27% 64%
Female Me 10% 10% -------- 40% 40%
T --- 15% 10% 2 5% 50%
Some books have helped mef to decide what things in life
are :really important.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 18% 82% -------- — — ---
T 18% 82% -------- -------- --------
Female Me 40% 60% -------- -------- --------
T 60% 35% 5% -------- --------
12. Reading books is one of the best hobbies a person could 
have.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
10%   --Male Me 54% 36%
T 81% 19%
Female Me 65% 35%
T 70% 2 5% 5%
13. Sometimes a story seems so real that I almost feel as 
if the events were happening to me.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male 
Female
Me 45% 45% --- 10% — -
T 64% 36% --- --- ---
Me 65% 30% 5% --- ---
T 50% 40% 10% --- ---
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14. When I am sad or in trouble a good book can cheer me 
up.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 9% 82% 9% --- ---
T 2 7% 64% 9% --- ---
Female Me 30% 50% 20% --- ---
T 50% 45% --- 5% — —
15. I enjoy some stories just because the words or■ the way
the story■ is told seems so beautiful.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 46% 36% 9% 9% -------
T 45% 45% ------- 10% -------
Female Me 45% 55% --- --- ---
T 65% 3 5% --- --- ---
16. Once a person has enjoyed1 many books by great authors,
he no longer enjoys just ordinary tales as much.
Strongly Strongly
Agree Agree undecided Disagree Disagree
Male Me 9% 9% 9% 64% 9%
T 9% 18% 18% 46% 9%
Female Me 10% 10% 20% 50% 10%
T 5% 20% 40% 2 5% 10%
17. Boys who like poetry are sissies.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me _____ _  — —. 9% 36% 55%
T --- 9% --- 27% 64%
Female Me 5% --- ------- 2 5% 70%
T 5% ------- --- 30% 65%
18. Sometimesi I like a character in a book so much that I
try to act like him.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me ____ __ 45% 28% 27% —  —  —
T —  —  ̂ 55% 27% 18% -------
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Strongly 
Agree Agree Undecided Disagree
Female Me 10% 2 5% 2 5% 3 5%
T 20% 50% 20% 10%
19. I enjoy talking to my friends and family aboi
books I read.
Strongly 
Agree Agree Undecided Disagree
Male Me 27% 54% 10% 9%
T 36% 64% --- ---
Female Me 45% 5 5% --- ---





20. Real trees, flowers, and animals that I see in the
world seem more wonderful to me because of some poems 
or stories 1 have read.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 18% 72% --- 10% ---
T 54% 36% --- 10% ---
Female Me 30% 6 5% 5% --- ---
T 45% 50% 5% --- ---
21. If I cannot travel far away and have thrilling adven­
tures, I see no fun in just reading about them.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male 
Female
22, Some stories or poems have put into my mind beautiful 
pictures which I think I shall never forget*
Strongly
Me 9% 9% --- 46% 36%
T 9% 9% --- 36% 46%
Me 5% 5% --- 30% 50%
T 5% --- 10% 3 5% 50%
Strongly
Agree Agree Undecided Disagree
Male Me 27% 64% 18% ---
T 64% 36% --- ---
Female Me 5 5% 45% --- ---
T 70% 30% --- ---
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23. Most of the poems I have to teach or read to the chil­
dren at school are ones which I think would be enjoya­
ble to most of them.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 27% 5 5% --- 18% ---------
T 2 7% 55% 9% 9% ---------
Female Me 50% 50% ---------  --- ---------
T 35% 6 5% --— —-- — — —
24. Sometimes a person in a book seems so real that I al-
most feel a part of the things that are happening to
him.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 36% 55% --- 9% ---------
T 55% 45% ---  --- ---------
Female Me 50% 50% ---------  --------- ---------
T 45% 50% 5% --- —  “  —
25. Reading books has helped my imagination-
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 5 5% 45% ---------  --------- ---------
T 7 3% 27% ---------  --------- ---
Female Me 60% 40% ---------  --------- ---------
T 60% 40% ---------  --------- ---------
26. The kind of books I read before the age of fourteen had 
nothing to do with the kind of person I am now.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Ma le Me _____ 27% 18% 37% 18%
T -- — 27% 27% 28% 18%
Female Me 5% --- 20% 60% 15%
T 10% 5% 10% 30% 45%
27. I dislikei reading poetry of any kind1.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me —  _ _  —  — --- 64% 36%
T — — — -- --- 36% 64%
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Strongly Strongly
Agree Agree Undecided Disagree Disagree
Female Me --- --- _* 50% 50%
T 10% 2 5% 65%
28. I like some poems so much that I read them over and
over again until I almost know them by heart.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me 27% 64% -.- 9% ---
T 27% 83% --- --- ---
Female Me 2 5% 50% 15% 10% ---
T 50% 3 5% 10% — — “ 5%
29. Some stories are good for me, and I feel I should read
them whether I like them or not.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me --- 55% —  — 45% ---
T 18% 55% --- 2 7% 9%
Female Me 15% 4 0% 10% 30% 5%
T 35% 40% 15% 5% 5%
30. Even if I really liked poetry, I would not want my
friends to know about it.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
Male Me --- --- —  _ 45% 55%-p --- --- --- 45% 55%
Female Me --- --- --- 40% 60%
T --- --- 45% 5 5%
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The Relationship of Promotional 
Practices to Humber of Books 
Read by Pupils
Attached to the teacher's attitude scale was a form 
for indicating the frequency of use of certain activities 
designed to encourage the child's recreational reading. A 
total score was derived by adding the responses made on the 
five-point scale. The scores ranged from 86 to 120 with a 
mean score of 103-9 for the entire group.
A correlation coefficient was computed in order to 
test null hypothesis number seven which stated that there 
was no significant relation between the teacher's score on 
the promotional practice checklist and the mean number of 
books read by his pupils. A coefficient of .449 or greater 
was required for significance at the .01 level. The null 
hypothesis was rejected when the coefficient of .48 was ob­
tained.
Chapter 5
SUMMARY AND CONCLUSIONS 
SUMMARY
This study had as its purpose; (1) to determine the 
relationship between certain teacher factors and the recre­
ational reading practice of students, and (2) to determine 
the relationship between certain personal factors of 
students and their recreational reading habits. The teacher 
factors studied were restricted to: (A) teacher attitude
toward recreational reading, (B) preparation for teaching 
children's literature, (C) years of experience, and (D) 
promotional practices used to encourage recreational reading 
by pupils. The personal factors of students studied were 
restricted to: (A) their attitude toward recreational read­
ing, (B) reading comprehension level, (C) sex, and (D) home 
encouragement for recreational reading.
The study was limited to the sixth grade classes of 
twelve elementary schools selected by a stratified-random 
sampling procedure from the elementary schools of the Bast 
Baton Rouge Parish public school system. Thirty-two teach­




The pupils kept a record of their recreational read­
ing during the fall semester of the 1970-1971 school year. 
These records were collected at the end of the semester. 
Further information was gathered by attitude scales and 
questionnaires completed by teachers and pupils at the time 
the records were collected. Teachers supplied a reading 
comprehension level for each pupil taken from the SRA 
Achievement Test administered at the beginning of the semes­
ter -
Information related to the teacher and pupil factors 
under consideration was compiled from the attitude scales 
and questionnaires. These data were treated statistically 
with the number of books read as the independent variable*
CONCLUSIONS
From a consideration of the data presented and with 
the understanding that the data were based on eight hundred 
sixty-eight sixth grade students attending public elementary 
schools in East Baton Rouge Parish during the fall semester 
of the 197 0-1971 academic year, the following conclusions 
appeared to be warranted:
1. There was a significant relationship between the 
pupil's score on the reading attitude scale and the num­
ber of books read by the pupil.
2. There was a significant relationship between the 
pupil's reading comprehension level as measured by the
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SRA Achievement Test and the number of books read.
3. There was a significant difference between the 
mean number of books read by girls as compared to the 
mean number read by boys. Girls read a mean number of 
16.5 books as compared to 12.5 for boys.
4. There was a significant relationship between 
home encouragement and the number of books read by 
pupils.
5. There was no significant difference in the mean 
number of books read by pupils when compared on the 
basis of the teachers' years of experience, amount of 
education, and preparation for teaching children's 
literature.
6. There was no significant relationship between 
the teacher's score on the attitude scale and the mean 
number of books read by his pupils.
7. There was a significant relationship between the 
teacher’s score on the promotional practice checklist 
and the mean number of books read by his pupils*
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Letter to Sister Mary Victoria Eisenman, 0.S .B. 
requesting permission to use attitude scales.
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B A T O N  R O U G E  ■ L O U I S I A N A  ■ 70*03
D E P A R T M E N T  O F  E D U C A T I O N
February 20, 1970
Sister Mary Victoria Eisenman, O.S.B.
P.O. Box 46 
Covington, Kentucky
Dear Sister:
Speaking of the teaching of reading, Robert A.
McCracken has stated that we have made complex the teach­
ing of a complex skill so that our students are over-taught 
and under-practiced. This line of thought has suggested to 
me a study of the recreational reading programs of certain 
elementary teachers here in the public school system of 
Baton Rouge.
In this study, I will be concerned with the teacher's 
background and the kinds of activities used to promote 
recreational reading. I propose to investigate the amount 
and kind of reading done by students. Further, I would 
like to take a look at the teachers 1 attitudes and the 
attitudes of their students.
In my search for related literature I found that you 
prepared instruments for measuring teacher and pupil atti­
tudes as a part of your dissertation study. With your 
permission I would like to use your attitude scales in 
order to secure this part of the data for this study.
Naturally, you will receive full credit for the instru­
ments. I would also like to furnish you with a copy of the 
results of this study.




l O O t h  V t  A R
BA T O N  R O U O I
APPENDIX B
Permission to use attitude scale from 
Sister Mary Victoria Eisenman, O.S.B.
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SAINT JOSEPH SCHOOL 





Please excuse the informal reply I am forced to 
use due to a time element. You are most welcome to use 
any materials appearing in my dissertation of 1962 under 
the conditions you specified. May you have the best of 
luck with your study.
Sincerely yours,
/S/ Sister Victoria Eisenman
APPENDIX C
Letter requesting permission to conduct study in 
elementary schools of East Baton Rouge public 
school system.
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East Baton Rouge Parish School Board
Baton Rouge, Louisiana
Dear Sir:
This letter is to request permission to conduct re­
search for a doctoral dissertation in selected schools 
within your school system.
The nature of the study concerns the relationship of 
certain teacher and pupil factors to the recreational 
reading habits of sixth grade pupils.
Approximately thirty teachers and their students will 
be included in the study. The sample is to be representa­
tive of the entire East Baton Rouge Public School System. 
Students will be requested to keep a record of the books 
they read during the fall semester of 1970. At the end of 
the semester attitude scales and short questionnaires will 
be completed by teachers and pupils.





I O  O I h  V L A D
BA T O N ROUt j  f
APPENDIX D
Permission from Dr. John Greene, 
Instruction for East Baton Rouge 





E A S T  B A T O N  R O U G E  P A R IS H  S C H O O L  B O A R D
OFPIC*
V U P E R I N T E N D K N T
P. O  B O X  29B O  
B A T O N  R O U G E . L O U IS IA N A  7 0 6 2 1
April 22, 1970
Mr. Charles If. Sauls, 
Department of Education, 
Louisiana State University, 
Baton Rouge, Louisiana 70803.
Dear Mr. Sauls:
This letter will serve as approval for you to conduct 
research for a doctoral dissertation in selected schools within 
out school system. The nature of the study concerns the relation 
ship of certain teacher and pupil factors to the recreational 
reading habits of sixth grade pupils.
It is understood that approximately thirty teachers 
and their students, representative of the entire East Baton 
Rouge Public School System, will be included in the study to 
be done in the fall of 1970. A list of the schools you wish 
to participate in this study will be furnished us at a later 
date.
It is understood that the results of this study will be 







Letter from E. George Thom, Coordinator 
of Elementary Schools, notifying schools 




C a s t  b a t o n  r o u g e  p a r i s h  S c h o o l  b o a r d
c i  f i c l  o r  
5  I I  r  t  R  I I I T  L  f i  l i  I N  T  
I1 O  l i O X  2 ' i ' sO  






Walnut Hllle Sherwood Forest Elam.
rEV? TO: Westminster Cedarcrest-Southmoor
FKuM; Ccordinr.icr, Kl«*j - ntarv bcnno] t
SUH.TECT: 1U. cratch for a Doctoral l)i oriati on by Mr, Charle3 
W, hauls in Selected Schools ol’ hnt.t baton Roupe 
Pari 'ih
?'r. (’hr rles W. S iltI'j, bcp-\rl "ont rf Education, iana
St«'.i-n Ui'iv-:r.■ i tv, lijo roo -' ;1 the- ;i ui’oval of the Director of
Inst ruction to conduct re roc red in re.10 2 tod oclic-oln wi.thin our
 ̂Ch-p Q "1 *#£" V *
Til-; nature; of the rhudy rorrcrns the relationship of 
certain teacher and pupil factor:; to the recreate nnal reading 
habit:.; of n : \l.h prxde ste.jcnts.
1'-, I'-.ulr. v.d 11 contact yon within the next Ivjo vraka 
and explain hi a rer-enreh project. Your cooperation is requcrtcd.
EGT:nib
cc: Dr. Jolm D. Greene
APPROVED:
s p  /' - /  <? f f !id s-r^^s c___Lll
Robert J, Aoriker, Superintendent
E. Ltiirpcpi hoci
APPENDIX F
Letter explaining purpose of study to 
principals of schools selected in sample.
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B A T O N  R O U G E  • L O U I S I A N A  • 70 «03 
D E P A R T M E N T  O f  E D U C A T I O N  September 15, 1970
Dear Principal:
I am about to begin a doctoral dissertation study 
involving the recreational reading practices of sixth grade 
students. Dr. Greene suggested that I include representa­
tives from the various socio-economic levels found in the 
East Baton Rouge Parish School System. A stratified-random 
sampling technique was used to select the schools. Your 
school was among those selected for the study.
The study is designed to involve a minimum inter­
ruption of the normal classroom routine. A record will be 
distributed to the sixth grade students in the next few days 
on which they will simply list the recreational books they 
read during the first semester. At the end of the semester 
these same students and their teachers will be asked to com­
plete a short questionnaire and attitude scale concerning 
recreational reading. This can be accomplished in less than 
one hour of class time.
This study should reveal the extent to which sixth 




I O  O t  h V t A R' J
BA I O N  R O U G I
[ 11 -o, i**?,
APPENDIX G
Letter explaining purpose of study 
to sixth grade teachers.
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B A T O N  R O U G E  ■ L O U I S I A N A  - 70803
d e p a r t m e n t  o f  e d u c a t i o n
Dear Sixth Grade Teachers:
I am making a study of the recreational reading of 
sixth grade students. I would like your assistance in 
having pupils keep a record of the books they read during 
the first semester. I am providing forms for this purpose. 
Students may keep these forms in their notebooks. If ad­
ditional space is needed, they may use notebook paper.
At the end of the first semester, I will collect the 
forms and administer an attitude scale. This will be done 
by appointment and at your convenience.
Thank you for your co-operation.
CHARLES SAULS
I O O i h  V I A K
B A T O N  R O U G l
APPENDIX H
A copy of form supplied students 
for recording recreational reading.
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y o u r NAME________________________  SCHOOL________________________  TEACHER__________
BOOKS I HAVE READ
NAME OF BOOK COMPLETED AUTHOR1S NAME DATE FINISHED
LTI
APPENDIX I
Letter to sixth grade teachers requesting 
reading comprehension level on pupils.
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B A T O N  R O U G E  . L O U I S I A N A  ■ 70803
D E P A R T M E N T  O F  E D U C A T I O N
January 4# 1970
Dear Sixth Grade Teachers:
The semester is drawing to a close- I would like 
to express my appreciation for your assistance in having 
your students keep a record of their recreational reading.
Very soon I will contact each of you for an appoint­
ment in order to administer an attitude scale concerning 
recreational reading to your students. This will take 
approximately forty-five minutes of class time. I would 
like to collect the students 1 records at the same time.
It would greatly facilitate the study if you would complete 
the following form and have it available when I visit your 
class.
Again# let me express my gratitude for your coopera­
tion in this study.
Sincerely#
Charles Sauls
l O O l h  Y E A R
7  >
BA T O N  R O U G I
CODE # STUDENT'S NAME
READING COMPREHENSION 
SCORE AS MEASURED BY 
SRA ACHIEVEMENT TEST 
FALL, 197 0
CODE # STUDENT’S NAME
READING COMPREHENSION 
SCORE AS MEASURED BY 
SRA ACHIEVEMENT TEST 
FALL, 1970
APPENDIX J




Directions for Children's Form of the Attitude Scale
This is not a test. There are no right or wrong 
answers. I just want to know how you feel about each state­
ment and how you think your teacher would like you to feel 
about it. Mark the way you feel in the space marked Me- 
Mark the way you think your teacher would like you to feel 
in the space labelled T.
You will see the word book many times. Every time 
you see the word book remember that:
1. It means a book you would be allowed to read.
2. It means a story of some kind.
3- It does not mean a text book, an encyclopedia, or
any other book you would read to look up information.
4. It does not mean a comic book.
Here is the way the statements will be written. Do
not fill in the answers until I tell you to. Listen care­
fully.
SAMPLES:
VT T U F VF
1. I like milk. 1-Me II II II II II
1-T II II II II II
2. I have never played a game 2-Me II II II II II
of any kind. 2-T II II II II II
3. Swimming is fun. 3-Me II II II II II
3-T II II II II II
VT T U F VF
1. Reading library books is one
of my hobbies. 1-Me II II II II II
1-T II II II II II
2. I think reading books has 2-Me II II II II II
given me a better imagination 2-T II II II II II
3. Reading about boys and girls 3-Me II II II II II
who have problems like mine 3-T II II II II II
helps me solve my own-
4. I get bored when an author 4-Me II II II II II
stops the story to tell about 4-T II II II II II
the beautiful scenes or places 9
5. Reading books about other 5-Me II II II II II
people has helped me under- 5-T II II II II II
stand myself better.
VT T U
6 . If I liked a book enough to 6-Me II II II
read it over and over again 6-T II II II
I would try to buy or ask
for my own copy of it.
7 . I have read at least one 7-Me II II I
book that seemed to make 7-T II II I
my whole life happier.
8. Some books leave me with the 8-Me II II I
good feeling that I can make 8-T II II I
my life worth while no matter 
what happens.
9. I do not like to read any 9-Me II II II
kind of poetry. 9-T II II II
10. Some books have helped me to 10-Me II II II
decide what things in life 
are really important.
10-T II II II
11. Reading books is one of the 11-Me II II II
best hobbies a person could 
have.
11-T II II II
12 . Sometimes a story seems so 12-Me II II II
real that I almost feel as 
if the events were happening 
to m e .
12-T II II II
13. When I am sad or in trouble a 13-Me II II II
good book can cheer me up. 13-T II II II
14. I enjoy some stories just be­ 14-Me II II II
cause the words or the way 
the story is told seems so 
beautiful.
14-T II II II
15. Once a person has enjoyed 15-Me II II II
many books by great authors, 
he no longer enjoys just 
ordinary stories as much.
15-T II II II
16. Boys who like poetry are 16-Me II II II
usually sissies. 16-T II II II
17. Sometimes I like a charac­ 17-Me II II II
ter in a book so much that 17-T II II II













I enjoy talking to my 18-Me
friends and family about 18-T
the books I read.
Real trees, flowers, and 19-Me
animals that I see in the 19-T
world seem more wonderful 
to me because of some poems 

















If I cannot travel far 2 0-Me I
away and have thrilling ad- 20-T I
ventures, I see no fun in 
just reading about them.
Some stories or poems have 21-Me I
put into my mind beautiful 21-T I!
pictures which I think I 
shall never forget.
Most of the poems I have 22-Me II
read or heard at school 22-T i:
were enjoyable.
I have never read a comic 23-Me I
book or the funnies in the 23-T I
newspaper.
Reading books has helped 24-Me I
my imagination. 24-T I
The kind of books I read 25-Me I
now has nothing to do with 2 5-T I
the kind of person I will 
grow up to be.
I dislike reading poetry of 26-Me I
any kind. 26-T I
I would not read the same 27-Me I
book more than once no 27-T I
matter how good it was.
I like some poems so much 28-Me I
that I read them over and 28-T I
over again until I almost 
























29. Some stories are good for 
me, and the teacher should 
make me read them whether
I like them or not.
30. Even if I really liked 
poetry, I would not want 
my friends to know about 
it.
VT T U F VF
2 9-Me II II II II II
2 9-T II II II II II
30--Me II II II II II
30--T II II II II II
PUPIL'S QUESTIONNAIRE TO ACCOMPANY ATTITUDE SCALE
v
Did someone read to you before you started school?
How was this person related to you?_________________
Does anyone read to you now outside of school?____
How is this person related to you?_____ ____________
Do you own any books?_________________________________
Name one of your books.
Do you ever visit the public library or bookmobile?
How often?
Do you have your own library card?
If you could buy a book in a bookstore, what kind of
book would you buy?
Is there a newspaper delivered to your home daily?
Yes_________ No_____






How many comic books do you own?____________________
Your sex? ____________ Boy ____________ Girl
APPENDIX K





You, your class, and school will be given a code number. 
These numbers will be assigned before the questionnaires 
are read. In this way I will have no knowledge of the school, 
class, or teacher with which I am working.
Please fill in the attached questionnaire. Unless a 
blank space is provided, the five possible answers are as 
follows:
SA Strongly agree U Uncertain D Disagree
A Agree SD Strongly disagree
You will notice that each statement must be responded to 
twice. The first response space marked "Me" represents your 
response to how you really feel about the statement. The 
second response marked "T" represents your response to the 
way you think authorities in the field of children's litera­
ture would feel. There are no right or wrong answers. Just 
mark the way you honestly feel.
For example;
Suppose you responded to this statement as follows:
SA A U D SD
1. Every elementary school 1-Me II II II II II
should have a special teacher 1-T II II II II II
for literature.
Your answers would mean that you disagree with the state­
ment; however, you think that experts in the field of chil­
dren's literature would strongly disagree with the statement.
SA A U D SD
1. Reading library books is 1-Me II II II II II
one of my hobbies. 1-T II II II II II
2. I think reading books has 2-Me II II II II II
given me a better imagina­
tion.
2-T II II II II II
3. Reading about people who 3-Me II II II II II
have problems like mine has 
helped me solve my own 
problems.
3-T II II II II II





stops the story to tell 4-T II II
5.
about the beautiful scenes 
or places.
Reading books about other 5-Me II II
people has helped me under­ 5-T II II
6.
stand myself better.
If I liked a book enough to 6-Me II II
read it over and over again. 6-T II II
7.
I would try to buy or ask 
for my own copy of it.
I have read at least one 7-Me II II
book that seemed to make 7-T II II
8.
my whole life happier.
If a book were very good, 8-Me II II
I would enjoy reading it 8-T II II
9.
more than once.
Some books leave me with 9-Me II II
the good feeling that I can 9-T II II
10.
make my life worth while no 
matter what happens.
I do not like to read any 10-Me II II
kind of poetry. 10-T II II
11. Some books have helped me 11-Me II II
to decide what things in 11-T II II
12.
life are really important. 
Reading books is one of the 12-Me II II
best hobbies a person could 12-T II II
13.
have.
Sometimes a story seems so 13-Me II II
real that I almost feel as 13-T II II
14.
if the events were happen­
ing to me.
When I am sad or in trouble 14-Me II II
a good book can cheer me up. 14-T II II
15. I enjoy some stories just 15-Me II II
because the words or the 15-T II II
a
















Once a person has enjoyed 16-Me
many books by great authors, 16-T
he no longer enjoys just 
ordinary tales as much.
Boys who like poetry are 17-Me
usually sissies. 17-T
Sometimes I like a charac- 18-Me
ter in a book so much that 1S-T
I try to act like him.
I enjoy talking to my 19-Me
friends and family about 19-T
the books I read.
Real trees, flowers, and 20-Me
animals that I see in the 20-T
world seem more wonderful 
to me because of some poems 

































If I cannot travel far away 21-Me 
and have thrilling adven- 21-T 
tures, I see no fun in just 
reading about them.
Some stories or poems have 22-Me
put into my mind beautiful 22-T
pictures which I think I 
shall never forget.
Most of the poems I have to 2 3-Me
teach or read to the chil- 23-T
dren at school are ones 
which I think would be en­
joyable to most of them.
Sometimes a person in a 24-Me
book seems so real that 24-T
I almost feel a part of 
the things that are hap­
pening to him.
Reading books has helped 2 5-Me
my imagination. 2 5-T
The kind of books I read 26-Me
before the age of fourteen 26-T
had nothing to do with the 
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27 . I dislike reading poetry 2 7-Me II II II II II
of any kind. 27 -T II II II II II
28. I like some poems so much 2 8-Me II II II II II
that I read them over and 
over again until I almost 
know them by heart.
28-T II II II II II
29. Some stories are good for 2 9-Me II II II II II
me, and I feel I should 
read them whether I like 
them or not.
29-T II II II II II
30. Even if I really liked 30-Me II II II II II
poetry, I would not want 
my friends to know about 
it.
30-T II II II II II
Ill
Teacher's Questionnaire to Accompany Attitude Scale
1-0 Name of school_____________________________________________
2-0 Sex 2.1 Male_____  2.2 Female___
Professional Preparation




3.3 Master’s plus 30______
3.4 More than Master's plus 30_____
4.0 Institution granting Bachelor's degree__________________
5.0 Year Bachelor's degree obtained__________________________
6-0 In which department did you earn Bachelor's degree____
7.0 Give your major field of study__________
8.0 Institution granting the Master's degree___
9.0 Year you obtained Master's degree______
10.0 Did you teach reading as a student teacher?
10-1 Yes_____
10.2 No
In which of the following courses related to reading 
have you received credit?
11.0 Language arts 11.1 Yes 11-2 No
12 .0 Reading methods 12.1 Yes 12.2 No
13.0 Remedial reading 13.1 Yes 13.2 No
14.0 Other 14. 1 Yes 14.2 No
In which of these courses did you receive instructii
in children's literature?
15.0 Language arts 15. 1 Yes 15.2 No
16.0 Reading methods 16.1 Yes 16.2 NO
17.0 Library science 17. 1 Yes 17 .2 No
18-0 Other 18.1 Yes 18.2 No
19.0 None 19. 1 Yes
1 1 2
What additional types of preparation related to chil­
dren's literature have you received in the last 5 
years?
20. 0 Faculty study 20.1 Yes 20. 2 No
21.0 Reading conferences 21.1 Yes 21.2 No
22.0 Reading workshops 22 . 1 Yes 22.2 NO
23.0 Professional reading 23.1 Yes 23 . 2 No
24. 0 Other 24.1 Yes 24.2 No
25.0 None 25.1 Yes
26.0 How many books have you read for recreation during the 
past year?__________________________________________________
27.0 How many children's books have you read during the 
past year?__________________________________________________
28.0 Suggest the names of five books you feel should be 
read to students at your grade level. If you can not 






29.0 List the names of the books you have read to children 
this year.
30.0 Which book enjoyed by you before the high grades now 
stands out in your mind?__________________________________
31.0 Give the title of your favorite poem before the junior 
high grades?
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32.0 About how much time per week do you spend with your
class on the appreciation and enjoyment of literature? 
Do not include time spent on reading skills.
33.0 Do you have a literature text available for use with 
your students?___________________________________________
34.0 What use do you make of this text?____________________
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The following are questions related to the recreational reading program- Please place a
frequency part: rity.
1. Do you read books to your class?2. Do you tell stories to pupils?3. Do you read poems to pupils?4. Do your pupils read poems to class­mates?5. Do pupils tell stories to classmates?6. Are puppets ever used to interpret a story or poem?7. Are pupils permitted to share their readings?8. Do students ever dramatize part of a book or story?9. Do you require pupils to memorizeBoetry?o you require written reports on books read?11. Do you suggest supplementing reading in recreational books related to units in social studies or science?12. Do you suggest related readings after a particular story in pupil's reader?13. Do you keep a collection of books in your classroom for recreational read­ing?14. Do you permit recreational reading during the school day?15. Do you have a quiet corner in the room designated ^s the reading corner?16. Do you require the reading of certain books?17. Do you guide pupils in the selection of books?18. Do you recognize "American Book Week"?19. Do you make use of bulletin board dis­plays to encourage recreational read­ing?20. Do pupils ever share readings throughart activities, such as murals, origi­nal illustrations, mobiles, dioramas, time lines, and posters? „ , .21. Do you call attention to television§lays or movies adapted from chil- ren's books?22. Do you suggest to students that they should broaden their reading interest?23. Are students permitted to read maga­zines at school?24. Do students have access to children's magazines such as "Children's Digest"?25. Do you bring in new books for presen­tation to tne class?26. Are paperbacks made available to your students?27. Are youngsters permitted to read books 
with the comic-strip format?
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